Introduction
Research into the pragmatic competence of adult foreign and second language learners has demonstrated that grammatical development does not guarantee a corresponding level of pragmatic development (Bardovi-Harlig and Dörnyei, 1997) and that even advanced learners may fail to comprehend or to convey the intended intentions and politeness values.
The responsibility for teaching the pragmatic aspects of language use falls on teachers. However, as language teachers, we face certain challenges. These include lack of adequate materials and training, which are the result of a lack of emphasis on pragmatic issues in ESL teaching methodology courses. My goal is this paper is to discuss the possibility of teaching pragmatics to ELLs. I will first define what pragmatic competence is, then some of the teaching methods used for teaching pragmatics will be discussed, and finally, some techniques for raising the pragmatic awareness of students will be presented. competence'). Pragmatic competence consists of illocutionary competence, that is, knowledge of speech acts and speech functions, and sociolinguistic competence. 'Sociolinguistic competence' entails the ability to use language appropriately according to context. It thus includes the ability to select communicative acts and appropriate strategies to implement them depending on the contextual features of the situation. In Bachman's model, pragmatic competence is not subordinated to knowledge of grammar and text organization but is coordinated to formal linguistic and textual knowledge and interacts with 'organizational competence' in complex ways.
An important question is whether learners need to be taught pragmatics. It can be argued that perhaps pragmatic knowledge simply develops alongside lexical and grammatical knowledge, without requiring any pedagogic intervention. However, research into the pragmatic competence of adult foreign and second language learners has demonstrated convincingly that the pragmatics of learners and native speakers (NSs) are quite different (Kasper 1997) . Blum-Kulka, House, and Kasper (1989: 10) report that, 'Even fairly advanced language learners' communicative acts regularly contain pragmatic errors, or deficits, in that they fail to convey or comprehend the intended illocutionary force or politeness value'. Therefore, there is a need for L2 instruction to focus on the pragmatics of the language, and researchers in this area generally point out the positive impact of instruction aimed at raising learners' pragmatic awareness (Kasper 1997) .
Helping students to develop pragmatic competence
We can suggest a number of activities that are useful for pragmatic development. Such activities can be classified into two main types: activities aimed at raising students' pragmatic awareness, and activities offering opportunities for communicative practice (Kasper 1997) . Awareness raising activities are activities designed to develop recognition of how language forms are used appropriately in context. While both of these activity types (awareness and practice) deserve a focused discussion, this paper will primarily focus on pragmatic awareness activities.
Awareness raising
Through awareness-raising activities, students acquire information about pragmatic aspects of language-for instance, what strategies are used for apologizing in their first language (L1) and second language (L2), what is considered an offence in their culture compared to the target culture, what are different degrees of offence for different situations in the two languages, and how the nature of the relationship between the participants affects the use of apologies. The aim is to expose learners to the pragmatic aspects of language (L1 and L2) and provide them with the analytical tools they need to arrive at their own generalizations concerning contextually appropriate language use. These activities are designed to make learners consciously aware of differences between the native and target language speech acts. The rationale for this approach is that such differences are often ignored by learners and go unnoticed unless they are directly addressed (Schmidt 1993) .
Several techniques can be used in order to raise the pragmatic awareness of students. The two major techniques commonly used are teacher presentation and discussion of research findings on different aspects of pragmatics, and a student-discovery procedure in which students obtain information through observations, questionnaires, and/or interviews (Kasper 1997) .
Teacher presentation and discussion Teachers can use presentation/discussion techniques to relay information drawn from research on pragmatic issues to students. This can be done inductively (from data to rules) or deductively (from rules to data). To show the importance of contextual variables in the use of different language forms, teachers need to provide detailed information on the participants, their status, the situations, and the speech events that are occurring. The information provided to students in awareness raising activities will help learners build awareness of pragmatic features in both L1 and L2.
Student discovery
In the data collection phase of the student-discovery procedure, students become ethnographers and observe and record naturally occurring speech acts. The aim is to help learners have a good sense of what to look for in conducting a pragmatic analysis, make them adept at formulating and testing hypotheses about language use, and help them become keen and reflective observers of language use in both L1 and L2.
In the following section I will describe several activities that I have successfully used to raise the pragmatic awareness of students in EFL/ESL classes. The activities include both teacher presentations of research findings, and students collecting their own data in L1 and L2, reflecting, and making some tentative generalizations based on the data.
Motivation phase Translation activities
At the beginning, learners should be motivated, their interest gained, and their attention focused on the activities to follow (Rose 1999) . This can be done through the use of a number of techniques.
One strategy that I have successfully used for this phase of instruction is to have students literally translate speech acts from their first language into English. My experience shows this to be an interesting activity to illustrate how cultural norms are reflected in the language, why pragmatic translations of instances of language use can be challenging, and what the peculiarities of literal translations are. The translation activity involves class discussion of pragmatic norms in different speech communities and students reflecting, and making some tentative generalizations based on the data.
A discourse completion task (DCT) which Blum-Kulka, House, and Kasper (1989) used for data collection in cross-cultural pragmatics research ( Figure 1 ) can be used as a starter for translation activities. There are several versions of discourse completion tasks available in the literature. Figure 1 illustrates the simple version of DCT that I have used to obtain the intended speech functions from the students. The form contains situations in which students are to respond in their L1 and then translate it into L2. After students have presented their L1 and translated version of the intended speech acts, I present the relevant data from native speakers of English. Using L1 at the beginning has the benefit of validating the learners' L1 as a useful resource and not merely as a negative factor to be endured, and it also shows that the emphasis is first on pragmatics, rather than on English (Cook 1999) . Once the students have a good understanding of what to look for in conducting a pragmatic analysis, English can be the focus.
Example response in Persian:
Ei dad, agha ma baz sharmande shodim, joone to aslan nemidoonam chera [Oh my gosh, Mr. We became ashamed again, to your soul I don't know at all why] The two examples I have cited above are my students' responses to DCTs given to them. The first one comes from Persian speaking students and the second example comes from native American English speaking students. It should be noted that the data collected through a discourse completion task does not exactly reflect the richness and complexity of natural data. But as Rintell and Mitchell (1989) mention, it provides us with the stereotypical forms of language used in specific situations. I believe using DCT is appropriate for the initial stages of learning the communicative functions of language. It provides us with language that is less complex and less variable than natural data, but is similar enough to authentic language.
Using translation as an activity for pragmatic awareness raising can be intriguing for the students. Students realize how culture and language are interrelated and that some of the linguistic strategies used to realize specific speech acts in their L1 cannot be easily translated into L2.
Please write in the provided spaces whatever you would say in the following conversational situations.
You forget a meeting with a friend; this is the second time that the same thing has happened with the same person. At the end of the day your friend phones you and says: 'I waited for you for more than twenty minutes! What happened?' You:
Discourse completion task (DCT)
As shown in the following example of food offering in Persian, literal translation is possible but pragmatic translation is not easily attainable.
khahesh mikonam befarmaeed, ghabele shoma ra nadare. I have used these examples and the input shared by students to explain that in Persian, when you make offers, the more forceful and direct you are the more polite it is. In English, offers are made indirectly. In Iranian culture, offering and refusals of food and drink may be ritual (taarof ), and, therefore, the host/hostess feels obliged to insist further, telling their guest not to do taarof, as is shown in the extract. It is explained that in English there is not nearly as much ritual formality, and this can create cross-cultural misunderstanding. Actually Americans are stereotyped by Iranians as not having proper manners, possibly because of differences in language use such as the one observed. These discussions with students can be very helpful and they will enhance pragmatic awareness and hopefully promote cross-cultural understanding.
Potentially problematic interactions
It is also useful to present and share examples from cross-cultural (mis)communications and use examples of potentially problematic interactions that evidence some sort of pragmatic peculiarity and then present these examples to students for discussion (Rose 1999) . Teachers should be keen observers and take field notes in order to collect their own data of similar examples and also should train students to be good observers. Teachers can use potentially challenging incidents in introducing pragmatics to students. An example shared by one of my graduate students involves complimenting.
I was a graduate assistant working with an American office mate. On several occasions he complimented me on how I looked or what I was wearing. Coming from a background in which compliments on looks and appearances by a male to a female can have sexual connotations, I was confused as to what was actually happening and how to react. Later on, I realized that this is just a difference in the speech act norms and cultures in the two languages.
Students may be able to share other personal cases of problematic interactions from their own experiences or from watching movies and programs in the target language. The examples illustrate the types of cross-cultural pragmatic issues teachers and learners of English encounter. The point here is that teaching materials can be derived from such encounters and shared with students during the introductory phase of classroom instruction on pragmatic issues. The various examples can be presented to learners with an aim to determine whether the interaction seems acceptable to them. Following that, learners can offer tentative explanations for the pragmatic peculiarities in the exchanges.
Another interesting example that I have shared with my students as having potential for miscommunication involves the ritual politeness (taarof ) of the Iranian culture. The example comes from an Iranian graduate student's e-mail in the USA arranging for a gift purchase for a friend who had recently got married and had invited friends to a reception (pseudonyms are used to protect the confidentiality of the participants).
Dear All I am Mr. Maleki's friend, Hassan. This email is in regard to his recent invitation. Beforehand I do apologize profusely for my long 'story-like' email.
First and foremost, I am very happy to see these two turtledoves getting together and I wish them a happy, healthy life.
In a different vein, this invitation, just like other invitations, threw me to the unstable state of 'CHEKONAM (what to do) for the gift'. Basically I even didn't know whether there was a need for a gift or not. So I called the host and asked him about the details. He told me that there would be just a simple reception and they would be extremely happy to see just the people around.
Well, despite his answer (which basically biases towards a no-gift decision), I insisted on buying something and asked him what they really needed. He denied listening to the question itself let alone answering me. I kept on insisting until I reached the point that I threatened him Again, he told me that 'There would really be a simple reception and it is not what you have thought'. I was about to get nasty on him this time that he finally said, 'if you want, the best thing would be a shopping card from Target or Sears so that she (his wife) could use it to buy something she really wants'.
So to put it into a nutshell, first of all, please don't feel imposed to buy a gift since AS HE MENTIONED, IT WOULD BE JUST A SIMPLE GATHERING, nonetheless 'IF' you personally feel obliged to buy or have the worries of what to select, gift cards of Target or Sears would do the better job. I heard it from the source. I for one might share a gift card with a friend.
Looking forward to meeting you all there.
Best regards, Hassan
I have used a situation like the one above to illustrate the differences in the directness level in the speech act of suggesting in the two cultures of Persian and English and the amount of ritual politeness (taarof ) involved in different speech events. In Persian it is required to refuse the suggestion for the gift several times and for the other person to insist further as it can be seen in this e-mail. As mentioned before, a very strong social convention in Iranian society is that, out of modesty, any offer must be refused at least once and often more than once as a matter of course, resulting in the initiator's stronger insistence. Such insistence is seen as a sign of consideration for the guests and of concern for the guests' needs. The situation has potential for cross-cultural miscommunication because the same amount of persistence may be interpreted as forcefulness in American culture.
I have also used the example of the apology speech act ('I do apologize profusely . . .') in this speech event as a catalyst for discussing crosscultural differences in apologies and how intensely we apologize in different situations. To show different degrees of intensity when apologizing, in Persian, different formulas are used, whereas in English, the most frequently used strategy is 'I'm sorry'. To increase the intensity, quantifiers such as 'very' or 'terribly' are simply added (Eslami-Rasekh 2004) .
The cultural norms embedded in saying that it is just a 'simple gathering', whereas in reality it will most probably be a very elegant and elaborate gathering, are discussed. It is mentioned that to show modesty, humbleness, and to convey that there is no imposition involved for the hostess, she flouts the 'truthfulness' maxim. Using examples like these to show different cultural values of the two societies has proven to be very fruitful. In addition, the example above can be used to discuss cultural differences in giving gifts and in marriage ceremonies.
After capturing students' interests and heightening their curiosity, the next step is to provide focus and choose a specific area of pragmatics to be taught.
Providing a focus
Frequent speech acts such as apologizing and requesting may provide a good focus when introducing pragmatic issues to students for the first time. Later on, when students are more familiar with the procedure, students themselves may be given the opportunity to choose a speech act of their own interest and then observe it in naturalistic settings or rehearsed settings (e.g., films).
In a whole class format the teacher may present a discourse excerpt, point out the target speech act, and explain its pragmatic dimensions (a deductive approach). Or students are asked to identify the speech act that is occurring (an inductive approach) (Holmes and Brown 1987) . Once this is done, similar examples of the speech act are presented until students are able to recognize the pragmatic dimensions of the speech act(s) being studied. When possible, it is better to do this activity first using students' L1. Once students develop a good sense of what to look for in conducting a pragmatic analysis, English can become the focus.
For example, in the discourse completion task discussed above, students were introduced to a basic understanding of what constitutes an apology, and the various strategies for performing the speech act of apologizing.
Presenting the material necessarily involves the introduction of some pragmatic metalanguage, but doing this generally presents little difficulty, since teachers are well equipped with metalinguistic awareness activities and explanations through their training.
Students collecting data
After the motivation phase, providing a focus, and the initial discussion of the components of the desired speech act, students are invited to become researchers themselves and observe and record native speaker data. The learners-as-researchers approach in developing pragmatic competence has been suggested by Tarone and Yule (1989) as a useful tool to offer learners enough clues to use the new language in ways that are contextually appropriate.
Depending on the student population and available time, such observations may be open or structured. Open observations allow students to detect what the important contextual factors may be. For structured observations, students are provided with an observation sheet which specifies the categories to observe (Kasper 1997 ). An example form for structured data collection, which is a modified version of Kasper's form, is given below (Figure 2 ).
As shown in Figure 2 , while using a structured data collection form, students should specify the social status of speaker (S) related to hearer (H) as being higher (S.H), equal (S¼H), or lower (S,H). For example, if the situation involved a student making an apology to a professor, the relationship would be marked as S,H. Distance shows how well the Students' structured observation form interlocutors know each other. In the student/advisor example the category number 2 would be marked since the student and adviser are neither strangers nor intimates. Depending on the nature of the offence, the intensity of the offence can vary. For example, being late for an important meeting with an advisor for the second time, would be marked as maximum intensity of offence. In the apology section in the figure, students should write the strategy that was used for apologizing.
To collect data in English in an EFL setting is not as easy as in ESL settings. In an ESL environment, it would be simple to tell students to go out and collect data on the target language, but it is more difficult in EFL contexts where natural native speaker data is not easily accessible. To remedy this problem students can use audiocassettes and videocassettes or television. Sections of such media can be recorded and analyzed for their speech-act content (Holmes and Brown 1987) . Situational comedies can be used as a rich source of speech act data because, as Washburn (2001) explains, television sitcoms offer models that are rich, varied, and contextualized. Sitcoms also portray real-life violations of pragmatic norms and their consequences (Washburn 2001: 22) .
I should emphasize that techniques suggested in this paper are focused on promoting students' awareness of pragmatic issues and that transitioning to the next step, practising and using speech acts, is in no way less important. Clearly, when students have an immediate need to use the target language in daily activities, pragmatic-raising activities may not be sufficient, opportunities for communication practice should be provided also. Awareness-raising activities are useful for exposing students to the pragmatic aspects of language, and they provide them with analytic tools to further their pragmatic development as the need arises.
Critical issues for pragmatic ability as a teaching goal
Research has indicated that not all English language learners wish to behave pragmatically just like native speakers of the target language (Washburn 2001 ). An important issue to be considered by teachers is to acknowledge and respect learners' individuality and freedom of choice and their systems of values and beliefs.
It is essential that learners be informed of the various options offered by the pragmatic system of English without being coerced into making particular choices regarding those options. Second language learners may want to actively create both a new interlanguage and an accompanying identity in the learning process. Second language learners' desire for observing native speaker pragmatic norms or flouting NS pragmatic conventions is shaped by learners' views of themselves, their social position in the target community and in different contexts within the wider L2 environment, and by their experience with native speakers in various encounters.
What I wanted to emphasize in this paper is the importance of the general development of pragmatic awareness that we instill within our students so that they can figure out pragmatic meaning when they encounter it outside our classrooms. I believe that with advancements in technology, the accelerating globalization of today's world, and the worldwide use of English for communication, we need to help our students develop pragmatic awareness of English language norms in both EFL and ESL contexts.
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